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Evaluation of the English Access Microscholarship Program

Executive Summary

PROGRAM AND EVALUATION OVERVIEW

English language programming overseas is a critical tool used by the U.S. Department of State’s Bureau
of Educational and Cultural Affairs (ECA) to achieve important foreign policy priorities. ECA’s English
Access Microscholarship Program (Access) provides a foundation of English language skills and
exposure to U.S. culture and democratic values to academically promising 13- to 20-year-olds from
economically disadvantaged backgrounds through two years of afterschool classes, intensive sessions,
and enhancement activities. In 2013, ECA’s Evaluation Division contracted General Dynamics
Information Technology (GDIT) to conduct an evaluation of Access in order to understand (1) how the
program helps U.S. Missions around the world meet foreign policy goals and (2) the program’s impact
on participants.

The findings of the evaluation were analyzed in relation to the goals of the Access program and U.S.
foreign policy priorities. These included: (1) providing expanded educational and economic opportunity
to underprivileged youth and fostering their skills as emerging leaders; (2) contributing to increased
understanding of the United States and productive U.S. engagement with foreign societies; and (3)
supporting the development of civil society, including through participants’ community service.

Using a mixed-method evaluation design, data was collected in two stages:

* April 2014—-April 2015: On-site fieldwork in Cambodia, Israel, Malaysia, Morocco, Palestinian
Territories, Peru, and Senegal. Each visit included a face-to-face survey of Access participants
from the FY 2008 and FY 2009 cohorts; one to four focus groups with former participants from the
same cohorts; and semi-structured interviews with Access teachers and program administrators, as
well as with U.S. Embassy' and Consulate staff knowledgeable about the program.

* May-June 2015: Telephone interviews with U.S. Embassy staff in Brazil, Burkina Faso, Burma,
Guatemala, Kazakhstan, Pakistan, Russia, South Africa, Tajikistan, and Ukraine.

In total, the evaluation collected data from 361 former Access participants, 32 teachers, 25 administrators,
and 52 U.S. Embassy and Consulate personnel in 17 countries and territories representing all six of the
U.S. Department of State’s geographic regions.

How DoEs Access EMPOWER UNDERPRIVILEGED YOUTH AND FOSTER THE SKILLS OF EMERGING LEADERS?

English Skills
* English skills gained during Access. The

majority of survey respondents reported dramatic Participants’ Capability to Perform Activities in
English Post-Program

improvement in all four key English skills:
listening, speaking, reading, and writing. For Activity Percentage
example, only 12% felt capable of speaking  Read astorybook, novel, or newspaper  85%
English before the program; afterwards 75% Understand song lyrics, movies, or TV 84%
reported they were capable or very capable.  Access websites, social media, orblogs  81% |
Indeed, focus group participants described their Write an essay or cover letter/application 80%
English ability transforming from minimal Engage in conversation with different 80%
understanding to highly communicative. kinds of people

Make presentation in class or at work 7%

Percentage of survey respondents who feel “very capable” or
“‘moderately capable.” n = 255-256

' Note: For the purpose of this report, Embassies are interchangeably referred to as “Post,” referring to the U.S. State Department’s overseas
operations at U.S. Embassies
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* Use of English post-program.
» Nearly all the participants surveyed (95 percent) consider the English skills they gained in
Access “very valuable” or “moderately valuable” for their daily lives.
» Nine in ten (93 percent) of respondents have continued to use the language after completing the
program, most commonly in their academic life (75 percent).

» Focus group participants in all seven fieldwork countries mentioned using English to consume
entertainment media, whether listening to U.S. music or watching television and movies.

» Participants from all seven fieldwork countries reported benefitting from the English immersion
classroom environment, where they had no choice but to communicate only in English.

Academic and Employability Skills. Access
teachers, administrators, and former participants Transforming Academic Skills
reported that in addition to English, participants

often gain other key skills that contribute to their

academic success and future employability, most others have had their grades improved, and some

notably: critical thinking and learning skills, have had the opportunity to study in the United
technology skills, and self-confidence and States.”— Administrator, Morocco
communication skills.

“The students’ whole life is changed [by Access].
Some have gone to study English at the university,

Critical Thinking and Learning SKkills. Teachers and administrators, in particular, emphasized that
participants gained critical thinking and learning skills. Survey respondents from every country stated that
the Access Program improved their academic success in English and other subjects in high school and
beyond.

* Time Management. Students learned how to better manage their time and to develop more
rigorous study habits in order to meet their Access commitment on top of their regular schoolwork.
Several interviewees in Senegal and Israel identified these skills as one of the greatest benefits of
Access. Former participants in both Senegal and Cambodia agreed that the program enhanced their
study skills and time management skills.

Educational opportunities and outcomes.

* Nearly all survey respondents (96 percent) reported that Access participation had improved their
grades in high school.

* The majority of respondents reported that Access had led them to apply to different universities
(54 percent) and/or to complete a higher degree (58 percent).

Professional opportunities and outcomes. Among survey respondents who are currently working,
61 percent reported that Access had changed the job opportunities available to them. Former participants
noted that English provides an advantage with employers and the potential for higher salaries.

* Professional life. Two-thirds (66 percent) of survey respondents who were working at the time of
the study reported using English in their professional life. Focus group participants in several
countries explained that they had jobs where they interacted with foreigners, such as hotels or
companies with international customers or business partners.
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Multiplier Effects: Strengthening English

teaching.
* Teachers’ professional outcomes. Teachers Multiplier Effect
reported benefiting from US Embassy- “We devote a lot of resources for development of
sponsored Access training; opportunities to Access teachers ... [who] become available for
attenc} regional ACQCSS traming programs, building up the teaching capacity of a community.
learning new teaching methods; opportunities ... The multiplier effect of that is massive.” - U.S.
to attend U.S. professional exchange Embassy staff, Cambodia

programs; leadership and professional
development. They also reported increased
motivation to pursue advanced degrees.

* Impacts on schools and education.

» Interviewees reported that teachers used the new teaching methods they had learned from
Access in their regular teaching jobs at public and private schools, and often shared these
methods with other teachers.

» In Peru and Israel, the ministries of education had shown interest in possibly replicating Access
teaching methods nationwide.

U.S. Embassy Perspectives: Engaging and empowering underprivileged youth and emerging
leaders. U.S. Embassy staff interviewed reported that by enhancing the skills and opportunities of
participants, Access supports multiple foreign policy goals, including engaging youth and emerging
leaders, and fostering educational and economic opportunities.

How DoEs Access CONTRIBUTE TO PRODUCTIVE U.S. ENGAGEMENT WITH FOREIGN SOCIETIES?

According to U.S. Embassy and Consulate staff interviewed, Access contributes to productive
engagement between the United States and foreign countries in several ways.

Fostering U.S. Embassy relationships with diverse communities.

* Engaging diverse communities. U.S. Embassy and Consulate staff cited Access as valuable for
engaging diverse communities in various geographical locations.

* Building contacts and relationships. Several U.S. Embassy interviewees described Access as a
way for U.S. Embassies to develop contacts in communities—such as schools, teachers, alumni,
and local officials—for outreach programs, visits and other engagement with the U.S. Embassy.

* A few U.S. Embassy interviewees said that Access helps their Mission engage key disenfranchised
groups, including ethnic and religious minorities (Burma) and indigenous communities
(Guatemala).

Strengthening U.S. Embassy relationships with host country government entities. U.S. Embassy staff
interviewed reported that Access has helped develop or strengthen relationships with government entities
in 11 countries.

* According to interviewees, Access has fostered U.S. Embassy relationships with ministries of
education in several countries where there is desire to collaborate on English language learning.

* In some cases, interviewees reported that Access has facilitated relationships with local
governments, largely due to the trust that is built over time by the U.S. Embassy’s commitment to
maintaining an Access program in a locality as well as local officials’ appreciation for the
opportunities provided to local youth by the United States via Access.
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Access alumni participation in U.S. exchanges and leadership programs. Five percent of survey
respondents reported having participated in some kind of “exchange program with the United States” (to
include both virtual and in-person exchanges, U.S. government and non U.S. government sponsored)
since Access. This is a significant outcome, given the demographic backgrounds and limited financial
resources of the Access alumni and the highly competitive nature of the exchange programs themselves.

* Interviewees and focus groups reported Access alumni participation in the Youth Exchange &
Study Program (YES), Youth Ambassadors Program, South East Asia Youth Leadership Program
(SEAYLP), and the Cambodia Youth Leadership Program.

* U.S. Embassy staff in several countries described collaborating with Access providers to actively
recruit Access alumni for exchange programs. In Cambodia and Peru, U.S. Embassy staff
coordinated a group of Access alumni to attend a specific exchange program together.

* U.S. Embassy staff in many countries consider it a success when even a few students from an
Access cohort are selected for an exchange program. For example, a U.S. Embassy staff member
in Pakistan said that every year, some Access students win slots in the YES program: “That, to me,
is an enormous victory.”

Access alumni contact with U.S. Embassy and/or U.S. Department of State. Very few of the Access
alumni at the time of the survey had maintained contact with the U.S. Embassy or U.S. Department of
State since the program.

* Although it was unclear how many had regular access to the internet, less than a third reported
following the U.S. Embassy or U.S. Department of State on social media (29 percent) or websites
(20 percent), and 12 percent receive emails from the U.S. Embassy.

* Focus group participants, U.S. Embassy and Consulate staff, teachers, and administrators
commonly mentioned Facebook groups as a way that Access alumni keep in touch both with U.S.
Embassies and with each other.

* Some alumni stay involved with the program by visiting new Access classes, volunteering at
intensive sessions, helping teachers, and/or participating in Access community service activities.

How DOES ACCESS CONTRIBUTE TO SUPPORTING CIVIL SOCIETY?

Civic engagement during Access Program. Most of the U.S. Embassy and Consulate staff interviewed
agreed that Access plants seeds for long-term civil society—building by teaching disadvantaged youth
about civic engagement and involving them in community service activities. In many countries,
interviewees and former participants pointed out that “community service” was a new concept in their
culture.

* Former participants, teachers, and administrators around the world emphasized that Access classes
teach English but also “values” and civic engagement.

* Community service activities: Most commonly, survey respondents mentioned the following:
environmental activities; volunteering with children; charity and donations to the needy;
neighborhood and community improvement; visiting orphanages, nursing homes, and hospitals;
and school clean-up or beautification.

* In some locations, such as Cambodia and Morocco, Access providers or teachers collaborate with
local non-governmental organizations (NGOs) for community service activities that expose
students to the role and programs of non-governmental civil society organizations.
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Post-program civic engagement.

* As aresult of Access, more than three-quarters of survey respondents reported that they are more
aware of issues in their community (77 percent); are more committed to making changes in their
community (78 percent) and have encouraged friends or peers to help the community (88 percent).

* Overall, 59 percent of survey respondents reported volunteering in their schools and/or
communities since Access, most commonly helping their communities, helping the needy,
volunteering with children, and/or teaching English.

* In total, 22 percent of survey respondents, as well as some focus group participants, reported
starting a new organization, group, or program since Access.

Building the capacity of partner organizations and NGOs. One of the expectations of U.S. Embassies
is that Access will help to strengthen the capacity of local program providers, which are often NGOs.
Indeed, U.S. Embassy staff in Burma, Kazakhstan, Morocco, Tajikistan, and Togo have trained NGO
Access partners in program management skills, including budgeting, record keeping, and reporting to
funders.

RECOMMENDATIONS

Strengthen the technology component of the program. Currently, the technology component of the
program varies widely by location and often is determined by the discretion and resources available to
individual teachers. Thus, the evaluation team recommends systematizing the technology piece of the
Access curriculum to ensure that all teachers receive the necessary training and that all classrooms have
the equipment needed, to the extent possible within each country’s infrastructure.

Provide more comprehensive, systematized teacher training. Teacher training has proven highly
effective for the success of Access. Nonetheless, interviewees in Israel, Malaysia, the Palestinian
Territories, and Senegal—including administrators, teachers, and U.S. Embassy and Consulate
personnel—believe that the program would benefit from more regular teacher training. English language
training is particularly needed for non-native speakers who have not spent time abroad. Technology could
also be incorporated into teacher training.

Formalize structure for Access alumni network and programming. All stakeholders—former
participants, U.S. Embassy staff, administrators, and teachers—saw the need for more consistent alumni
follow-up. Specifically, the evaluation team recommends (1) providing guidance for U.S. Embassies on
how to integrate alumni activities into the Access Program; (2) designating a percentage of annual Access
funding for alumni activities; and (3) increasing communication among Access coordinators in different
countries.

Facilitate more U.S. exchanges for Access alumni. Given that one of the U.S. Government’s goals for
Access is to have participants potentially feed into ECA exchange programs, it seems that U.S. Embassies
could do more to strengthen the link between Access and other target programs, such as YES. For
example, ensure that Access participants finish the program in time to participate in YES before
graduating from high school, and ensure that Access participants in eligible countries are informed about
the YES Program and application process

Strengthen the community service component. Given that the community service component varied
widely among Access programs across and within countries, the evaluation team offers the following
recommendations: (1) provide U.S. Embassies and providers with clear guidance regarding ECA’s
expectations for community service; (2) consider linking Access classes with NGOs for community
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service work; and/or (3) look for ways to involve local communities in Access community service
activities.

Note: The U.S. Department of State, Bureau of Educational and Cultural Affairs, Office of English
Language Programs, continues to incorporate best practices and lessons learned into the English
Access Microscholarship Program. Since the evaluation was commissioned, several program changes
occurred.

* In 2012 teacher training became a formal part of the Access program and since its inception
over 70 in-country trainings have occurred worldwide.

* In 2014, the program broadened its reach to include not only teacher training and English
language scholarships but also alumni programming, which allows posts to maintain contact
with Access alumni and helps U.S. embassies address their strategic English language plans.

* In order to strengthen the community service component of the Access program, an exchange
program was conducted in October/November 2016 for 25 Access teachers at Bowling Green
State University, focusing on service learning and how to incorporate community service into
the Access curriculum. The exchange has yielded a number of best practices that will be
shared with Access teachers worldwide.

* Since the evaluation, technology training has become a significant component of the Access
program, as is feasible in each country.

* Because of the technology training and the more widespread use of social media, alumni
engagement through social media has expanded dramatically in recent years. The Access
Program’s Facebook page currently has over 30,000 likes, and there are multiple country-
specific Facebook and other social media sites.

* The Access Program continues to expand to remote locations, and recruitment plans continue
to focus on marginalized, economically disadvantaged students in over 80 countries around
the world.
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Introduction: Program and Evaluation Overview

English language programming overseas is a critical tool used by the U.S. Department of State’s Bureau
of Educational and Cultural Affairs (ECA) to achieve important foreign policy priorities. One such
program is ECA’s English Access Microscholarship Program (Access), which provides a foundation of
English language skills and exposure to U.S. culture and democratic values to academically promising 13-
to 20-year-olds from economically disadvantaged backgrounds through two years of afterschool classes,
intensive sessions, and enhancement activities. Access gives participants English and other skills that
may lead to better jobs, educational prospects, and the ability to apply for scholarships to study or to
participate in U.S. exchanges.” In 2013, ECA’s Evaluation Division contracted General Dynamics

Information Technology (GDIT) to conduct an
evaluation of Access in order to understand

(1) how the program helps U.S. Missions around
the world meet foreign policy goals and (2)

the program’s impact on participants.

The findings of the evaluation were analyzed in
relation to the goals of the Access program and
U.S. foreign policy priorities. These included:
(1) providing expanded educational and
economic opportunity to underprivileged youth
and fostering their skills as emerging leaders; (2)
contributing to increased understanding of the
United States and productive U.S. engagement
with foreign societies; and (3) supporting civil
society, including through community service.

Data collection strategy. Using a mixed-method
evaluation design, data was collected in two
stages:

* April 2014—April 2015: On-site fieldwork
in Cambodia, Israel, Malaysia, Morocco,
Palestinian Territories, Peru, and Senegal.

* May—June 2015: Telephone interviews
with U.S. Embassy staff in Brazil, Burkina
Faso, Burma, Guatemala, Kazakhstan,
Pakistan, Russia, South Africa, Tajikistan,
and Ukraine.

English Access Microscholarship Program
at a Glance

History and Scale
Started in Africa, East Asia and the Pacific, South
and Central Asia, and Europe and Eurasia
Now in 80+ countries
About 15,000 scholarships per year
Over 100,000+ past participants

Program Components

Two-year program covering:
English language skills
U.S. culture and democratic values
Leadership and confidence building
Community service and civic engagement
Technology skills

Activities (length varies from country to country)
English immersion classes about 5 hours/week
Enhancement activities (field trips, guest
speakers)

Intensive session (approximately 3-7 days but it
could be longer)

Program Participants
13-20 years old
50% female and 50% male
Committed students who demonstrate potential
from underserved communities

2 http://exchanges.state.gov/non-us/program/english-access-microscholarship-program Accessed August 2016.
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Each fieldwork visit included a face-to-face
survey of Access participants from the FY 2008
and FY 2009 cohorts; one to four focus groups
with former participants from the same cohorts;
and semi-structured interviews with Access
teachers and program administrators, as well as
U.S. Embassy and Consulate staff
knowledgeable about the program.® In total, the
evaluation collected data from 361 former
Access participants, 32 teachers, 25
administrators, and 52 U.S. Embassy and
Consulate personnel in 17 countries and
territories representing all of the U.S.
Department of State’s regions.”

Profile of Survey and Focus Group Participants

Gender
e 53% Female
e 47% Male

Age

*  92% between 18-21 years
* 8% over 21

* 1% under 18

Education (highest attainment)

*  72% university (partial or completed)

» 5% trade/technical school (partial or completed)
*  14% completed secondary school

* 9% partial secondary school

n=361 (256 survey respondents + 105 focus group
participants). All percentages rounded.

Activities of Focus Group Participants (at time of
study between 2014 and 2015)

72% in university

17% working

10% in secondary school
10% looking for job

4% in trade/technical school

? For the Palestinian Territories: Due to U.S. security restrictions, the evaluation team did not visit Gaza. Thus, only one focus group was held in
the West Bank. Interviews with Gaza program administrators and a teacher were conducted via digital video; the face-to-face survey was divided
evenly among West Bank and Gaza respondents, with Gaza interviews conducted by the local research firm’s team in Gaza.

* A complete description of the evaluation methodology, including the report’s appendices are available upon request.
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How Does Access Empower Underprivileged Youth and Foster the Skills of

Emerging Leaders?

The Access Program is designed to provide English and other skills, as well as new opportunities, to
underprivileged youth around the world.

The majority of Access participants, teachers, and administrators responding to this evaluation concurred
that the program provides youth participants with a suite of skills—English, learning and critical thinking,
technology, self-confidence, and communication—that gives them “access” to educational and
employment opportunities they would not otherwise have.

Furthermore, as will be discussed in Section C (Multiplier Effect: Strengthening English Teaching), U.S.
Embassy staff, administrators, and teachers reported that Access has had the indirect outcome of
strengthening English teachers’ skills and professional opportunities, which can have a ripple effect on
English teaching in local schools and the wider educational community.

Finally, as will be discussed in Section D (U.S. Embassy Perspectives: Engaging and Empowering
Underprivileged Youth and Emerging Leaders), U.S. Embassy staff across regions reported that by
enhancing the skills and opportunities of participants, Access supports multiple foreign policy goals,
including engaging youth and emerging leaders and fostering employment and other educational and
economic opportunities.

Figure 1. Access Skills and Opportunities Support Multiplier Effects and Foreign Policy Goals

Opportunities

Multiplier Effects

-English
Learning and critical FP Goals
thinking -Education Supported
-Technology -Jobs N
-Teachers .
-Communication professional -Engaglng youth and
outcomes emerging leaders

-Fostering
employment and
other economic
opportunities

-Impacts on schools
and education

A. Enhancing Participants’ English, Academic, and Employability Skills

By far the greatest impact of the program cited by participants is improved English skills.” In addition,
participants often gain other key skills that contribute to their academic success and future employability,
including critical thinking and learning skills, technology skills, and self-confidence and

communication skills.

* Based on coding of open-ended responses to the survey question, “What is the single greatest impact that the Access Program has had on your
life?”

Prepared by GDIT for the Evaluation Division, ECA, U.S. Department of State Page 9



Evaluation of the English Access Microscholarship Program

1. English Skills

With few exceptions, participants in all the fieldwork countries gained advanced English skills during
Access, which they have been able to use in many ways after the program.

English skills gained during program. The majority of survey respondents reported improvement in all
four key English skills—listening, speaking, reading, and writing—after the 2-year program.

Figure 2. Participants’ English Capability Before and After Access

100%

75% 0
78% 75% 86% 80%
50%
25%
0% 3" 12%
Listening Speaking Reading Writing

30% 23%

W Before ™ After

Percentages of survey respondents reporting “capable” or “very capable.”
n=256

Indeed, focus group participants described their
English ability transforming from minimal
understanding to highly communicative. They
emphasized that the Access teaching method
contributed substantially to helping them learn the
language and gain confidence in speaking it:

Transforming Participants’ English Skills

The first time they made us listen to a conversation
[in English from an audio recording], it sounded like
Japanese to me. ... However, by the end of the
program, | could understand what was being said.

* English immersion: Participants from all —Female participant, Senegal

seven fieldwork countries reported

benefitting from the English immersion
classroom environment, where they had no
choice but to communicate only in English.

* Discussion-based format: Focus group
participants frequently mentioned the
informal, discussion-based class format, in
which students were encouraged to ask
questions and take a more active role in
learning than they are accustomed to at
government schools.

At the beginning, we could not speak English in

front of people, but now, thank God, we can speak
English in front of anyone.
—Male participant, Morocco

Access Students Experience English Inmersion

We breathed English everywhere; we thought in
English everywhere.
-Female participant, Peru

* Dynamic, interactive activities: Many participants described Access classes as “fun”—especially
compared to English classes at school—because of games, group activities, and role plays, among
other exercises, which helped motivate them to learn the language.
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Nonetheless, while they appreciated how much their English had improved, some participants, especially
in Morocco and Malaysia, felt that they did not gain as much proficiency as they would have liked.® For
example, some Moroccan participants found it difficult to converse in English. Likewise, in Kelantan,
Malaysia (a relatively remote area), some participants felt that they still were not proficient after
completing Access. One participant explained, “I speak broken English.” As such, a common suggestion
from participants is to extend Access to three years to allow for participants to truly gain greater levels of
proficiency.

Use of English post-program. Nearly all the

participants surveyed (95 percent) consider the Former Participants Continue to Use English
English skills thsy gained in Access valuable for Academic Life: At university, all the textbooks,
their daily lives.’ Indeed, more than nine in ten including the websites, are in English. So English is
participants (93 percent) have continued to use the so important for us.

language, most commonly in their academic life —Male participant, Cambodia
(75 percent). Professional Life: The program influenced my

ability to speak English to an extent that | now use
English more than any other language at work.
—Male participant, Israel

* Academic life (university). Focus group
participants in all seven fieldwork countries
who are now at university have found
English very useful for their studies, most Social Life: [l use English] a lot in social relations,

commonly for the following purposes: because after [Access], | began to meet people

. .. . from the US, from Germany. | have a lot of friends
» Reading and research. Participants in from those places.

both required and supplemental course

texts and to conduct research. Home Life: | am connected to the internet most of

o the time, and | read a lot in English to learn more.
»  Listening to lectures. In several Whenever | search for something, all the results |
countries, participants reported that many get are in English.

professors lecture in English, so their —Male participant, Morocco
advanced English skills allow them to
easily follow lectures and converse
with professors.

* Professional life. Two-thirds (66 percent) of survey respondents who are currently working
reported using English in their professional life. Focus group participants in several countries
explained that they have jobs where they interact with foreigners, such as hotels or companies with
international customers or business partners.

* Social life. Nearly half of the survey respondents said they continue to use English in their social
life (48 percent), most commonly speaking English with foreigners, including both friends and
tourists.

¢ Participants’ level of proficiency after finishing the program depends greatly on their starting level. Those who start at a basic level typically
finish at a proficient but not fluent level. Those who start at intermediate typically finish with advanced proficiency.
7 Combined figure for “very valuable” (62 percent) and “moderately valuable” (33 percent).
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* Home life. Forty-five percent of survey
respondents reported using English at home. This

. : : Cuvi
underserved students in non-English speaking ‘ Read astorybook novel, or newspaper ‘ T J ‘

Table 1-1. Participants’ Ability to Perform Activities in
English Post-Program

countries. This topic came up frequently in focus

Understand song lyrics, movies, or TV 84%
groups; - : :
> F Geipants in all ‘ Access websites, social media, or blogs ‘ 81% ‘
ocus group participants In ati seven Write an essay or cover letter/application 80%

fieldwork countries mentioned using English
to consume entertainment media, whether
listening to U.S. music or watching television
and movies.

Engage in conversation with different
kinds of people

80%
Make presentation in class or at work 7%

. Percentage of survey respondents who feel “very capable” or
» Some use English to browse the Internet or “moderately capable.” n = 255-256

to read books. For example, former

participants in Morocco and the West Bank

mentioned that they now prefer English websites over Arabic ones.

Indeed, more than 80 percent of survey respondents now feel moderately or very capable of performing
these activities in English, as shown in Table 1-1.

2. Academic and Employability Skills

In addition to English, Access participants often gain other key skills that contribute to their academic
success and future employability.

Critical thinking and learning skills. Teachers and administrators, in particular, emphasized that
participants gain critical thinking and learning skills. Survey respondents from every country stated that
the Access Program improved their academic
success in English and other subjects in high school
and beyond. As mentioned earlier, Access uses a

Participants Gain Learning Skills

student-centered teaching model through which They learn how to learn. They are the masters of
students learn to take an active role in their own their own learning.

learning. Furthermore, the program requires a —Access Teacher, Senegal
significant time commitment from participants, Students adopt the same way of studying, the
about 5 hours or more of class time per week plus same way we do in English, so they learned the
homework. Students learn how to better manage higher order skills. The skills transfer to other

their time and to develop more rigorous study habits classes. [ hear the difference.

in order to meet their Access commitment on top of —Access Teacher, Israel
their regular schoolwork. In fact, several The things | learned in the program were very
interviewees in Senegal and Israel identified these useful to me, and my grades got better.

skills as one of the greatest benefits of Access. —Male participant (visually impaired), Morocco
Former participants in both Senegal and Cambodia
agreed that the program enhanced their study skills
and time management skills.

Technology SKkills. Access providers are encouraged, but not required, to incorporate the use of computer
technology into the program to provide, at a minimum, basic computer skills and, in some cases, to
strengthen participants’ technology skills to compete in the 21 century job market. The technology
component differed widely by location—not just by country, but within countries. For example, while
computers are regularly used in some Access locations (e.g. major cities and/or private language
institutes), other Access venues do not have any computers at all. Following are some of the common
models of how providers in the fieldwork countries use computers with Access classes:
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* Regular class activities in on-site computer lab at the Access facility (e.g., English language
institute or university).

* Teachers take Access classes to a nearby Internet café.

* Computers not used during Access classes, but participants are able to occasionally use computers
in the library or computer lab of the Access facility on their own time.

In areas where participants have limited access to technology in school or at home, exposure to
technology in Access emerged as a major benefit of Access. Overall, 62 percent of survey respondents
reported gaining new computer or technology skills, this figure was especially high in Cambodia, Peru,
Malaysia, and the Palestinian Territories (two-thirds or more). For example, in Peru, U.S. Embassy staff
identified exposure to technology as one of the U.S. Embassy’s key goals for Access, citing this as
“crucial” to students’ professional development. On the other hand, technology was a less prevalent
component of the program in Senegal, where many locations have no reliable electricity, let alone
computers.

Among participants who reported exposure to technology (survey respondents and focus group
participants), the most common learning areas mentioned were as follows:

1. Internet searching. Former participants reported learning to browse, search, and use the Internet
for research. An administrator in Temara, Morocco, cited Internet use as “central to the
program” there.

2. Microsoft Office programs, especially Word and PowerPoint. In interviews and focus groups,
many former participants, teachers, and administrators mentioned that students had learned to use
PowerPoint to prepare oral presentations
that they presented to the class. For
example, focus group participants in Peru Participants Gain Technology Skills
reported becoming “experts” or “masters”
at PowerPoint.

We started to use the computer, to use
PowerPoint, to access various programs, and to

3. English language learning programs, search for information on the Internet.
either on CDs or online. In Kuala Lumpur, —Female participant, Peru
Malaysia, for instance, teachers and focus I learned to use an audio program to help me
group participants mentioned that every improve my listening skills. ... | learned also how to
one to two weeks, Access classes would use a translation program.
spend an entire class period in the Female participant, Gaza

provider’s computer lab using interactive
English language software.

Nonetheless, some interviewees pointed out that Access does not provide much guidance as to what kind
of technology skills participants are expected to learn and how those skills should be taught. ECA might
consider better defining and integrating the technology component of the program. (See Ch. V,
Recommendations.)

Participants Gain Confidence to Speak with
Self-confidence and communication skills. A major Superiors
outcome of Access for participants is gaining self-
confidence and communication skills. Without
prompting, almost one-third of survey respondents

I had a presentation in front of the deputy American
Ambassador. There were a lot of people from

' ; - Access Morocco. | was scared, but ... after |
named increased self-confidence/leadership ability as succeeded easily with this public speech, | became

very confident of myself and knew my value.
—Male participant, Morocco

Prepared by GDIT for the Evaluation Division, ECA, U.S. Department of State Page 13



Evaluation of the English Access Microscholarship Program

the greatest benefit of Access.” In addition, many former participants reported gaining public speaking

skills:

* Nine in ten respondents (91 percent) reported that Access had increased their ability to express

their thoughts and feelings to a great or some extent.

* More than three-quarters (77 percent) of respondents felt very or moderately capable of making a

Ppresentation in class or at work.

* Through interaction with U.S. Embassy officials and other foreign visitors during Access, focus
group participants reported gaining confidence to speak with adults, even those in

B.

Many

improved opportunities—such as university
degrees, studying abroad, and new career paths—as
one of the greatest benefits of the program.
Furthermore, some respondents specifically credited
the Access certificate—which the U.S. Embassy or
Consulate confers to participants to certify their
completion of the program—for helping
participants with university or job applications.

1.

Outcomes

Several former participants, as well as teachers,
administrators, and U.S. Embassy staff, reported
that Access gives students an academic boost that

senior positions.
Access Leads to Educational and

Career Opportunities

former participants and interviewees cited

Educational Opportunities and

Access Makes College Attendance Possible

When | started college, | had to pass two exams. |
saw how Access had given me the ability to pass
an oral exam in English.

-Female participant, Israel

I needed to pass the English test; otherwise |
wouldn’t get a full scholarship. ... The university
called and told me that | got a full scholarship.
That’s my success with the contribution from
[Access].

—-Female participant, Cambodia

Access Motivates Youth to Pursue Higher
Education

| was determined to live as an educated person. ...
Because of what | got from the program, | got a
degree, and that led me to what I've determined to
do [get an MA and become a teacher].

—Male participant, Cambodia

often leads to a chain of educational results and
opportunities, starting with greater success in high school, then university acceptance or the chance to

study abroad. An administrator in Morocco
explained, “The students’ whole life is changed [by
Access]. Some have gone to study English at the
university, others have had their grades improved,
and some have had the opportunity to study in the

experience is greater academic success at high
school. Indeed, nearly all survey respondents
(96 percent) reported that Access participation had

Table 1-2. Participants’ Academic Outcomes
Resulting from Access

‘ Outcome Percentage ‘
Improved grades at school 96%

financial aid

United States.” Changed academic opportunities available 64%

nite ates. Influenced or changed choice of field of study 62%
Participants achieve greater academic success in gfosrzﬁf;ﬁggh'gher degree or more years 58%
h}gh school. Access partlglpants are typically still in A T o
high s.chool When they .ﬁnlsh.the program, so the B o
most immediate educational impact of their Applied forfreceived scholarships or s

n= 256

improved their grades at school (Table 1-2). This

% In the coding of open-ended responses, self-confidence and leadership abilities were grouped together.
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improvement was especially critical in some underserved areas of Morocco and Senegal, where,
according to interviewees, high school graduation rates are low among non-Access students. For
example, all the focus group participants in Thies, Senegal, reported that they improved their grades in all
subjects and became top students thanks to enhanced study skills, time management skills, and
encouragement from Access teachers.

Greater likelihood to attend and graduate from university. The evaluation revealed that in many
locations, Access can make the difference between going to university and not going. Indeed, the majority
of survey respondents reported that Access had led them to apply to different universities and/or to
complete a higher degree (Table 1-2). Furthermore, administrators, teachers, and U.S. Embassy staff
across the globe stressed that nearly all Access participants go on to university. Focus group participants
and interviewees offered various reasons for this outcome:

* English proficiency required for university acceptance. In Israel and Cambodia, evaluation
respondents explained that students have to pass an English exam in order to be accepted to
university. A teacher in Israel explained that in his country, English is “the main obstacle” that
prevents Israeli Arab students from getting into universities.’

* Greater confidence or motivation to apply Participants’ Grades Improve Thanks to Access
to/attend university. Many former

participants reported that Access gave them
the confidence or motivation to pursue a

Since participating in the Access Program, | started
to get the best grades in school. The things |
learned in the program were very useful to me at

university degree, which they might not have school, and my grades got better.

considered before. —Male participant (visually impaired), Morocco
* Scholarships. For some poor students, After the exams, Access students were always

attending university would be impossible ranked first in all the classes.

without a scholarship. Access provided them —Female participant, Senegal
the skills to help receive a scholarship so
they could go to university.

) Access Makes University Possible for
Furthermore, Access opened the opportunity for Disadvantaged Groups

high tion t | disadvantaged :
igher education to several disadvantaged groups Girls: There is one girl who came from a very poor

* Students from poor communities where family background but made it to study medicine at
college is unimaginable. For example, a the university. It was a dramatic change for the girl;
former participant in Senegal said he was we could not have imagined it, partly because of
“the first person to attend university from LU ATHEES PG
[his] village.” In Guatemala, a U.S. Embassy

official said the fact that Access participants Visually impaired students: it is... [partially]
go on to university and even advanced thanks to Access that | decided to major in English

degrees “should be considered a major literature. My proof is that the [Access] certificate |
success. because these kids were not born received from the center helped me enroll at

into families where they were ever going to
go to college.”

s Girls. Girls from poor or conservative Israeli Arabs: The only way for them to be in
communities (such as Cambodia, Morocco university is just because of Access. ... The
Senegal, the Bedouin communi t;/ in Israel ’ number of students [from my area in the South]

> . . . ’ ho go to university is rising.
conservative provinces in Malaysia) are WhO go %o Lniversity IS fising
traditionally not expected to go to college.

—Administrator, Morocco

the college.
—Male participant (visually impaired), Morocco

—Teacher, Israel

? In Israel, the Access Program primaril